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1. Prologue
Johan Lövgren, the dialogue partner of the next dialogue,
has worked for over 20 years as a teacher at Grenland Folk
High School. He was involved in many pedagogical devel-
opment projects, and, as one of the few, he also has a PhD
in folk high school pedagogy (Lövgren, 2017). In 2020, he
became an associate professor at the University of South-
Eastern Norway (USN) where folk high school is an edu-
cational field. He is the main editor of the extensive an-
thology, The Nordic Folk High School Teacher (Lövgren,
Hallqvist, Rahbek, & Lysgaard, 2023) and author of sev-
eral research publications on the subject. He designed and
runs an academic education program for folk high school
pedagogy at his university, and last but not least, he is also
a member of the core committee of the Global Network for
Folk High School Research. In other words, Johan not only
has a broad overview of the pedagogical landscape of this
type of school, but he is also a leading figure in research on
the matter.

Johan and Michael are colleagues at USN. They fre-
quently work together on both studies and research on folk
high school, and the following dialogue represents just one
of their collaborations. The question of how students can
learn to deal with difficult feelings like grief and sorrow is
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examined closer in this dialogue where a respective course
is presented and reflected upon. Getting prepared for life
was a central goal of the school where this course was car-
ried out. How this goal is related to questions of ethical
and existential values and how a folk high school can deal
with and work with such heavy feelings like grief and sor-
row is further investigated in this conversation. Finally,
throughout the course of this dialogue, it is also examined
how learning activities, such as the previously mentioned
course, relate to the question of good folk high school ped-
agogy and which role responsibility plays in such a case.

2. Dialogue
Michael Noah Weiss: Johan, my question to you now is
whether you can recall a concrete experience or a pedagog-
ical practice of which you would say that this is a proper
example of good folk high school pedagogy.

Johan Lövgren: My problem is that I have several ex-
amples. I have experiences on more existential themes
like death and sorrow, more analytic and theoretical sub-
jects such as Jungian psychology and philosophy, but also
more fun classes on topics like falling in love. So, you can
choose whether you want a “heavy” one or one that is more
easy-going.

Michael N. W.: We can try a heavy one. But just one, so
that we can investigate it more in depth.

2.1. Concrete reflection
Johan L.:A course about

grieve
If I were to pick one that I would see as a

“heavy” one, then maybe the theme of sorrow would be
suitable. It is a theme that I have worked on at folk high
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school for over 20 years. I did so in quite different peda-
gogical formats, but finally I landed on something – a the-
matic half day seminar – that I thought was good folk high
school practice. I put a lot of work and energy into de-
veloping this course, and I always felt apprehensive as I
prepared it for new students. I did this because I see this as
a central theme for all of us – we all have to handle grief at
some time in our life.

To describe this course further, I first have to give you
some of my own background in working with death and
grief. I have a background as a pastor and counselor and
have been a member of different crisis teams. As a parish
minister, the theme was a central part of my everyday prac-
tice.

In my later work as a folk high school teacher, my main
responsibility was to develop courses on philosophical, ex-
istential and religious themes. The overall objective for all
these classes was to prepare the students for the challenges
they would meet in life and to help develop tools to handle
these challenges. From my experiences with grief counsel-
ing, I saw the possibility of developing a course on grief,
but I also saw it as a great responsibility to bring up such
a theme. To give room for this kind of heavy, existential
theme, I also had days when the main object of the class
was to just have fun together. In a class about “falling in
love,” we could, for instance, have a competition announc-
ing a prize for the group who could write a text for a love
song with the most clichés in it. A somewhat more serious
class would include ethical themes where we could both
laugh at and discuss different attitudes towards such things
as driving too fast or making moonshine vodka, depending
on where you come from in Norway.

The classes on grief were the ones I prepared myself the
most thoroughly for. A part of my job was to have one af-
ternoon a week set aside for counselling. Many of the stu-
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dents used this opportunity to share areas in their lives they
needed help with. From these counselling sessions, I knew
that there were students who had been through very serious
grieving, maybe losing a parent or a sibling. This made me
feel even more responsible, knowing that I entered a very
private and hurtful area in these students’ lives.

One way to work with grief is to invite participants into
the experience of grieving through sharing the experiences
of others. The format I ended up using connected to this by
mixing the stories of my own experiences as a grief coun-
sellor with songs, texts and scenes from movies. Examples
of such films I used would be “The Brothers Lionheart,”
which deals with the borders of death (Lindgren, 1973),
or “My Sister’s Keeper” (Cassavetes, 2009). One student
asked if we could also include the grief of losing your dog
and use the end of the movie “Marly and Me: Life and Love
of the World’s Worst Dog” (Frankel, 2008). Songs like
“Tears in Heaven” (Clapton, 1991), where Clapton sings
about losing his son, or Björn Eidsvåg’s “Eg ser” (1983),
which connects grief to a religious perspective were in-
cluded. Between the songs, the films and the texts, I would
present examples of cases (anonymous) from my own ex-
periences as a grief counsellor. My idea here was to lead
the students into an experience by inviting them to engage
in these stories, films and songs. In crisis therapy, one way
you can become stronger and face a certain challenge is to
experience a “light version” of the trauma through entering
into someone else’s experience. The controlled experience
of grief in you then goes through your imagination and is
essential in order to be able to process the possibility of
experiencing such a situation in real life.

So, what I did in this course was to take them through
different steps, from the experience of grieving to the han-
dling of sorrow. The aim would be to start a process of
handling some of the vital questions grieving poses to us.
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Not that I have the answers – that is very important to men-
tion. I would never say that I have a ready-made answer for
them, but rather that I can start a dialogue with them about
different religions’ ways of talking about life after death
or about a God that is present in darkness and suffering.
The dialogue was central here – most of my students had
no religious background. For me, it was important that in
the written course evaluation, there were only positive re-
sponses to these classes on grief.

Michael N. W.: Could you give one example from one
specific class or one student who was taking that class?

Johan L.: One student had a father who was very sick
with cancer at the time the student took the course. His
father did not die during that school year but shortly af-
terwards. For many students, if they had been in such a
situation, they would have said, “Johan, this course is just
too heavy for me right now”. But this student attended the
class. He sat a bit to the side and by himself (I always try to
find rooms where you can have some private space). From
time to time, he would weep when listening to the stories
and watching the films. In the counselling session after
the class, we would use examples from the texts and films
in order for him to express his own thoughts and feelings.
The students were always offered the possibility of such
follow-up talks as a part of the course.

Michael N. W.: What would you say – what kind of pro-
cesses did the student you referred to go through due to that
course? You said that experiencing sorrow through other
people’s eyes is central to this course. You make that hap-
pen by using stories, songs, films and so on, so that the
students can get into the feeling of sorrow without having
to relate to a situation from their own personal lives. How-
ever, the feeling would still be evoked. Now my question

183



So That Life Becomes Bigger

is, what are you doing further on after you have provoked
this feeling of sorrow?

Johan L.:To open-up
human
potential

Provoking is a word that I wouldn’t use in this
case. It is interesting that you use it because, in a certain
sense, I maybe do exactly that. But for me, it is more like
an opening-up. My pedagogical ideal is not to put any-
thing into the students that is not already there from before.
Rather, I try to create a resonance to humanity. And here,
I refer to Grundtvig’s idea of humanity – his anthropology
where we are all very closely interrelated and interwoven
in the same “fabric”. A “fabric” that is good, so to speak,
and that thrives for wholeness (Korsgaard, 2011; Wingren,
1983). So, when I use the term resonance here, I mean it as
part of a process of healing, a process of thriving for whole-
ness as individual human beings, but also as humanity as
such. Therefore, the goal with this course is not to provoke
but, in some way, to make healing possible and to open up
human potential.

Michael N. W.:To resonate
with humanity

I think I understand. So, to resonate with
humanity or to resonate to sorrow is what is happening in
this course. You also said that a process of healing sets
in. In this respect, I would assume that if you experience
sorrow, what you wish for is healing. Therefore, my ques-
tion is, what is happening with the students along this way
towards healing, how do they express that?

Johan L.: At the end of the course, I put all the texts, films
and songs that we worked with on display. Then the stu-
dents choose those that touched them most and that were
most meaningful to them. After they have chosen a text,
they work with three questions:

1) Why did you choose this text?
2) How have you experienced sorrow?
3) What do you think happens after we die?
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It is important to note that the students do not have to an-
swer at all, or just answer one or two of the questions. I try
to make this a time of reflection by playing music that can
help as a background for answering these questions. The
freedom to use or not to use this time is very important.
Some students leave after just a short time, while those who
stay the longest would sit there for 20 minutes or half an
hour. In that reflection process, I also offer them support
by telling them, “Please let me know if this is too much for
you” and “We, the teachers, are here for you if you need
someone to talk to.” To me, this is a necessary safety net.
It would be irresponsible to do something like this without
such a safety net. The folk high schools are very safe places
for this kind of personal development classes. As folk high
school teachers, we are together with our students not only
in classes. The framework of a boarding school requires
that a staff person is always available for the students, not
only during classes but also in the evenings and weekends.
Michael N. W.: Which “place” do the students arrive at
emotionally after they have finished the course? You just
mentioned some of the answers that the students would
give on these three questions at the end of the course, but
where do they stand emotionally?
Johan L.: Emotionally, especially with the ones who
stayed after I posed the three questions after the course,
they would feel good. When I talked to them, even those
who cried would say, “It is good”. Even though they felt
quite different feelings at that point – one would grieve for
her grandmother, another one would miss his dog, others
would just be puzzled about the complexity of life – their
emotional tenor, so to speak, was a good one.
Michael N. W.: What you describe here is quite fascinat-
ing because what you do with this course is that you bring
the students into a process. A process where they get in
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touch with a fundamental feeling of being human. And that
feeling is sorrow. I think, in one way or another, we can
all relate to that feeling. Now, in this course, in this pro-
cess, you are using different pedagogical ways of bringing
them into this feeling. You described it as experiencing
sorrow through the eyes of others. But still, the feeling is
there; they start to resonate towards that feeling. And then
throughout the course, if I understood it right, the students
arrive at an emotional place where they say, “It’s good.”
In this regard, you also mentioned that through this course
as well as through the whole school year, the students per-
ceive their lives as “becoming bigger”, in the sense of being
enriched. In other words, for me, this is a good description
of hope. In short, the students gain hope in life. For me,
this just sounds beautiful – that young people are getting
hope (again) towards life. They probably experience that
life is bigger than what they thought it would be when they
came to the school.

Johan L.:The
Grundtvigian
idea of a
common
humanity

In this respect, there is one essential aspect that
really amazes me and that verifies the Grundtvigian idea of
our common humanity and wisdom that we carry, and that
is that this feeling of hope is not linked to any religious con-
version at all. The idea of the course or the school in gen-
eral was not that you become religious or a believer. No,
what was central was that the students experienced that life
has become bigger. Maybe as a student, I got a deeper un-
derstanding of religion; maybe I got a deeper understand-
ing of life or of humanity throughout the school year. And
here, it is vital to note that the school absolutely abstained
from luring and locking the students into a common set of
values or a common belief. For precisely this is what you
can call the litmus test, whether such a school is a folk high
school or not. Because if a school forces you to share a cer-
tain set of values in order to be a part of the fellowship, then
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you are not a folk high school. A folk high school should
be in dialogue with all viewpoints and open to the diversity
of life.

There are some basic values that are common at a folk
high school, but these values are rooted in democracy.
These are the values our society is based on, and these val-
ues we often forget because we take them for granted.

2.2. Critical reflection
Michael N. W.: Life becomes

bigger
If we now go over to the next step in the

dialogue, which is about figuring out some more universal
and general themes inherent in the practice of that course
you described, could we then say that hope in terms of “life
becomes bigger” – as one of these universal themes – is a
transcendent value transcending religious beliefs? Here, I
mean that even though the students would be from different
denominations or even from none, they can relate to that.

Johan L.: EnlightenmentAbsolutely, because this is the ingenuity of
Grundtvig’s anthropology. In this anthropology, there are
some keys to a good or better life in terms of the develop-
ment towards an enlightened humanity (Korsgaard, 2011).
Examples for what I call “keys” are dialogue, experience-
sharing or developing common human values (Rahbek,
2019).

Michael N. W.: To become
whole again

When it comes to the question of what it is
that is at stake in what you said, then there might be also an-
other general theme or dimension, which I would call “To
become whole again.” Because the students were going
through this experience of sorrow, they also could relate to
sorrow from their own lives, like the student whose father
had cancer. I do not say that they were “whole again” af-
ter the course. Rather, I mean the prospect of developing
towards becoming whole again. And here, the question is
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whether healing means to become whole again. Further-
more, to put it bluntly, would you say that becoming whole
again or going through a process of healing should be one
of the pedagogical core themes of folk high school?

Johan L.:Resonating
with others

Here, we need to be careful with the terminol-
ogy that we are using because it can easily be misunder-
stood. And in that respect, I have to say that the word
“healing” becomes very problematic to me. It is a beau-
tiful picture, but if we are about to explain folk high school
pedagogy, I would rather talk about expanding your rela-
tionship to a common humanity, finding the resonance of
the Other in yourself, enlarging your heart, even though
these sound like clichés too.

Michael N. W.: You are suggesting that we should replace
what I called becoming whole again or healing with some-
thing else. And what you were describing now has more to
do with opening up towards and resonating with the world.

Johan L.:Learning to
know others
and oneself

Yes, or resonating with the Other. One of the
findings in my research on folk high school is that by find-
ing yourself, you develop a deeper relationship towards the
Other and a deeper understanding of the Other (see Löv-
gren, 2019). There is some kind of reciprocity or double
resonance. You resonate with the Other and that resonates
within yourself. Both processes are happening in a folk
high school. In my interviews with folk high school stu-
dents, many of them would say that what they valued the
most in the folk high school were these meetings with the
Other. And connected to this would be the second biggest
thing, “finding myself” (Lövgren, 2017). This is what I
mean with double resonance.
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2.3. Theoretical reflection
Michael N. W.: Intuitive

resonance
What you are telling now reminds me,

metaphorically speaking, of this phenomenon with two
guitars. If you put two guitars next to each other and you
pull theA-string on one guitar, then theA-string of the other
guitar would automatically start to vibrate too. So, if we
go over now to some more theoretical reflections, Joachim
Bauer can be mentioned, who used this phenomenon in
order to explain his research findings on mirror neurons
(Bauer, 2005). To describe what he found out, imagine
a dentist’s waiting room. You sit there in this room, and
all of a sudden you get a stomachache. You have no idea
why you get that now, but it could be that there is some-
one sitting next to you having what is called “dental anx-
iety.” You kind of resonate with that person, without con-
sciously knowing it, by having a stomachache because it
is your mirror neurons being activated by this other person
in the room. Since this comes from research on intuition,
maybe it does not have so much to do with what you were
describing. Nevertheless, the metaphor with the two gui-
tars could eventually explicate what you are saying about
the term “to resonate”?

Johan L.: Learning from
others about
oneself

Well, I think it does. Just as an example, one
female student would tell me, “I am a girl from the coun-
tryside. I’ve lived a very safe life, and so have my friends.
Our moms and dads were around; we had a safe surround-
ing, and I know very little about the real complications of
life. I came to folk high school, and in my class we all
got pretty close. In that class, there is a girl, and in her
family, there has been incest. Her father had a drug habit,
and she ended up taking drugs herself. Now, at the school,
when we talk together and when we sit together, on a bus,
in an airplane, we might hold each other. And I understand
why some people struggle much more than I’ve done. In
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some way, her life experiences become mine”. For me,
this is about resonance, and I can surely imagine that this
resonance is physical too, in terms of what you just said
about the mirror neurons. I truly believe that by resound-
ing, resonating with another, you are deepening yourself.
As with the girl I quoted, saying that “her life experience
becomes a part of me too”. And then, when you go through
life with such a mindset, you become a more democratic
person (Gustavsson, 2013). My way of being in society
will not be the same again, as it would have been if I had
not come so close to another.

The closeness between students at folk high schools is
hard to find in other educational situations because stu-
dents seldom get that kind of quality time. In folk high
school, you get another context, and it creates another kind
of learning, growth and understanding (Mikkelsen, 2014).

Michael N. W.:Narrative
imagination,
emotional and
spiritual
intelligence

What you described now about the spe-
cific kind of learning and developing at folk high school,
especially what you said about becoming a more demo-
cratic person by learning to resonate, reminds me of three
theoretical approaches:

1. In her article, “Education for Citizenship in an Era
of Global Connection”, Martha Nussbaum suggests three
abilities that need to be fostered in order to promote global
citizenship:

The Socratic ability to criticize one’s own traditions and to
carry on an argument on terms of mutual respect for rea-
son; (2) the ability to think as a citizen of the whole world,
not just some local region or group; and (3) the “narrative
imagination,” the ability to imagine what it would be like to
be in the position of someone very different from oneself.
(Nussbaum, 2002: 289)

In what you said, “narrative imagination” appears to be
promoted throughout the whole school year but particularly
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in the course you described, which is about seeing sorrow
through the eyes of others.

2. Daniel Goleman’s theory of emotional intelligence
(Goleman, 1995). What you described has to do with de-
veloping emotional intelligence, in my view. That is, it has
to do with how you relate to others, how you respond to
others, how you resonate with others. In other words, there
seems to be quite some emotional learning going on.

3. Especially in the course you described, there still
seems to be more to it than emotional intelligence. And
that “more” appears to be what Zohar and Marshall called
spiritual intelligence (Zohar & Marshall, 2000). Spiritual
intelligence has little to do with being religious but rather
with the ability to become aware of what could be called
ultimate meaning, as Viktor Frankl put it (2000), or a mean-
ing that is bigger than yourself. Not in a mere religious
sense but more in the sense of becoming aware that life
is bigger than you and what you actually think of it (see
Zohar & Marshall, 2000). So, it appears that, among other
things, it is also spiritual intelligence that is fostered in your
course. For example, when you ask, “What do you think
about life after death?”, then this is clearly a spiritual ques-
tion but not necessarily a religious one. For some, it might
be, but not for everyone. Now, to sensitize oneself and to
open up to that question, to me, seems to be about spiritual
intelligence or developing spiritual intelligence.

Furthermore, after all they have been through during
this course and due to the school year as a whole, the stu-
dents can say that life has become bigger to them. And
for me, this indicates a fundamentally existential learning
process, on the one hand. On the other, with Martha Nuss-
baum’s suggested “narrative imagination” as one of three
abilities to foster global citizenship, it seems that it is also
a democratic learning process that is triggered (see Nuss-
baum, 2002). However, last but not least, there is also spiri-
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tual learning taking place, in terms of Zohar and Marshall’s
spiritual intelligence (see 2000). That young people learn
within the spiritual domain cannot be taken for granted. In
fact, not many schools go in that direction.

Johan L.:Using personal
stories

And not many folk high schools do either. And
that is not a criticism. With my experience as a pastor, my
advantage is that I have a language for that domain. Of
course, it is a certain religious language, but – and this I
have worked on for the last 20 years now – if I can be true
to my heritage and at the same time opening it up, it can be-
come a resource for everyone. A resource not in the sense
of a teaching but in the sense of a source of inspiration.

An example here can be a special kind of open ser-
vice, a mass, that I developed in the school chapel, called
“Thomasmesse”. When it comes to religious backgrounds,
my students mirrored their cohort of Norwegian youths.
Normally, 90% of these young adults would not go to a
church or take part in religious services. At these gather-
ings in the chapel, as many as 90 percent of the students
would come and take an active part. One year, we actu-
ally had to move the service from the chapel to the gym
to make room for all the students that turned up. Again,
I would say that what made the students want to come to
these gatherings has to do with resonance. The whole pro-
gram for the service, the texts that were read and the stories
I shared, were chosen because they are open to everybody;
they can make life bigger for everybody, no matter whether
you are religious or not. An example could be when we
talked about the problem of evil and suffering. To show
that we all share this pain, I would tell them about my ex-
perience of being a young pastor and having to bury a six-
month-old baby. I knew the family, having baptized the lit-
tle girl just three months earlier. Now the parents asked for
me again, after having found her dead one morning with-
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out any warning. They asked me to help them by holding
the cold little body so that they could put on her baptismal
dress. After having dressed her in the robe, we had to put
the baby in a specially made little white coffin. It was such
a brutal experience of how meaningless suffering and death
can be. Later at the funeral, the parents cried in their help-
lessness, and I have to say, I cried with them. I remember
leaving the church after this funeral saying, “God, this is
not possible – I can’t do this. I can’t talk about an almighty
God when life is like this.” This is not something I like to
share, but my honesty, my doubt, and my tears can create
a resonance to the truth that we can never understand suf-
fering, whatever we believe. In the pain and doubt that this
story holds, the students can resonate with me, as a human
being. I create resonance by being honest and by being
personal, very personal. If this is done with wisdom and
integrity, it opens up for a resonance with the teacher.

Michael N. W.: Pedagogy of
hope

I think this perspective that life is bigger
and that it also becomes bigger for the students is one of
the most valuable gifts that you can get from education. In
this respect, though with a strong focus on social injustice,
Paulo Freire spoke of a “Pedagogy of Hope” (1994). In
a broader sense, a pedagogy of hope means that you be-
come aware that there are many potentials in life that can
be further developed, and this gives you hope. It gives you
a healthy attitude towards life. As the teacher in this case,
you are not trying to pass on your own opinions, but rather
you try to inspire others so that they can find their own
attitudes and ways in and towards life. I also think it is in
this respect that something is happening with regards to be-
coming a democratic person. That is, you know your own
standpoint, and the best you can do is not to convince oth-
ers of your standpoint but to inspire them. That is probably
a very central and fundamental dimension of democracy.
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Only if such an inspirational attitude is in place can true
democracy happen, I guess. Furthermore, as you said, this
also relates to authenticity. How can I become an authentic
person? How can I support others, like as a folk high school
teacher, to become authentic persons too? For only as an
authentic person can you truly contribute to democracy, I
would think.

Johan L.:The relevance
of a teacher’s
value base

Yes, I agree. I think authenticity and auton-
omy are really essential – both with regards to being true
to myself as well as with regards to having my own right to
choose. Furthermore, it seems to be especially the current
generation that needs autonomy. Autonomy appears to be
their basic platform.

Folk high schools are free to choose their value base,
and this allows us to be in different places when it comes
to areas such as politics or religion. For me, it is good that
there are schools which do not have the same value base as
my school, we are covering different areas or needs in the
prospect students. As long as the schools operate dialogi-
cally, that is, as long as they are open-minded, it is good.
For it is in line with the Grundtvigian idea of these schools
(Grundtvig, 2011).

The whole idea of the possibility of standing on a value
base or belief system and opening up in a way that gives
others a totally free choice is very hard for us in our soci-
ety to understand. However, I believe that in order to be a
person who can resonate with young people, you have to
have a belief system or value base. And as a system, it can
be seen as limiting because you stand for something, you
have something that you believe in. And you honestly have
to say that to the students. I am a pastor, and I stand for this.
I believe in the basic beliefs of the Christian Church. Say-
ing that is not a problem to me, even though I am also very
aware of the dark sides of Christian history.
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I understand that one view would be that you can open
up and give total freedom for students to find their own
way through life by representing no standpoint at all. But
to me, this is both naïve (we all stand for something), and I
don’t think it is what gives the most resonance. I think you
have to stand somewhere, and from that standpoint, you
can open up. This is also a thought that I find in Bakhtin’s
discourse analysis (Bakhtin, 1981; Lövgren 2017, 2019).

Michael N. W.: You cannot
teach anything,
you can only
inspire

What you just said I interpret in terms
of Biesta who assumes that as a teacher, you cannot teach
your students anything, but you only can inspire them (Bi-
esta, 2013). However, in order to inspire them, you have
to stand for something. For with what would you inspire
your students if you don’t have anything and if you don’t
stand for anything?

Maybe this is a good question to wrap up this dialogue
now. Thank you very much for your valuable contributions
and your insights!

3. Epilogue
In the beginning of the previous dialogue, a course about
grief and sorrow was presented. The idea behind this
course was to create a space in which the students could
learn to approach such heavy feelings in a safe way. For
example, by using respective texts or films that were read
or shown and then reflected upon together. Though the
course let several students go through a sometimes chal-
lenging process, at the end they had the impression that
their ‘horizon’was somehow broadened and that their lives
became bigger, so to speak.

Since preparing for life was a key goal of the school in
general, supporting the students to learn to approach such
feelings was assumed as a vital aspect of this preparation.
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Furthermore, as it came forth in the dialogue, by learning
to respond to these feelings, the students also learned to
resonate with and respond to each other. They got to know
and understand each other better. Learning to resonate with
each other is also a way of learning to “resonate with hu-
manity” – something that relates to the Grundtvigian idea
of a common humanity in the sense that we all, throughout
our lifetime, have to experience such feelings and that this
can help us to better understand each other. In a way, this
common understanding also represents a central aspect of
enlightenment, as it was discussed in the dialogue.

Furthermore, the dialogue partners assumed that in the
long run, learning to resonate and respond to each other
also essentially contributes to the formation process of be-
coming a democratic citizen. How a teacher responds to
and resonates with his or her students was seen as a key as-
pect in this regard. The way of responding – e. g. through
sharing personal stories and experiences – turns into the
response-ability of the teacher in terms of a learning by ex-
ample (see also Lövgren, 2020: 20f).
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